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Train the trainer workshop - Overview
Idea and goals 

Vocational education and training (VET) does 
not only aim to make learners become well 
trained in their professions but also become 
aware citizens. At the same time, the daily life in 
schools, companies and society is often tainted 
with experiences of inequality, discrimination 
and a feeling of powerlessness. We therefore 
see a need to strengthen citizenship awareness, 
inclusiveness and anti-discrimination knowled-
ge and reflection in VET, in order to support the 
democratisation of society, to contribute to the 
success of VET and enhance the well-being of 
students and trainees.

With this train the trainer workshop, we will 
provide tools, methods and ideas to support 
these aims, to be used by and for teachers and 
instructors in vocational education and training 
(VET). The participating teachers and trainers 
can in turn use what they have learned, inclu-
ding the methods of the workshop format, in 
their daily work with learners, widening its 
impact. This workshop aims to help teachers 
and instructors deepen their knowledge of these 
topics, improve self-reflection and gain practical 
knowledge of how to broach these issues in their 
educational practice.

At the same time, we also focus on the ques-
tion of powerlessness. In particular addressing 
the question of ‘what is the point of raising 
awareness if it does not lead to change?’ With 
these workshop tools, we aim to empower and 
professionalise teachers and instructors in 
dealing with discriminatory behaviour. Simul-
taneously, we want to enable them to empower 
their learners to raise awareness and develop 
their capacities to act, overcoming the feeling of 
powerlessness and developing strategies that can 
democratise their social environment both in 
the context of VET and beyond.

In order to achieve these general aims, we have 
developed the following overall goals for our 
workshop.

Raise awareness for discrimination
and inequality
• The participants are able to distinguish diffe-
rent forms of discrimination and inequality
• The participants reflect their own involvement 
in it (unsettle normalities)
• The participants adopt this knowledge for 
their educational working context
• The participants develop ideas and methods to 
organise education practice on that topic with 
learners

Empowerment to act: making a difference
• The participants develop ideas on how the 
status quo was constructed and thus can be 
changed
• The participants get ideas on how power rela-
tions or institutional practices can be changed
• The participants diminish the feeling of po-
werlessness 
• The participants adopt knowledge/skills for 
their own working context
  • To run own projects or workshops with their    
     students or trainees
  • To intervene when hate speech, discrimina-
     tion or inequality appears in their
     institutions, working context or classroom
• The participants get ideas how to create/apply 
educational practice with the goal of empower 
and strengthen the capacity to act for learners
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Practical notes on the workshop

These goals also provide the structure of the 
workshop. Bookended by some activities to 
warm up and reflexive closing methods, the 
workshop is structured according to the two 
goals. We recommend following the steps of the 
workshop. The idea is that you, as a learning 
group, first develop your shared understanding 
and experiences that concern discrimination 
and inequality. Against this backdrop, you can 
then go further to develop ideas how to change 
these experiences and how to become able to 
act.

In the different parts of the workshop, there are 
various pathways that you can follow. You can 
find these at the beginning of each part in a gra-
phic. We strongly recommend running at least 
one path in every block but it is also feasible to 
use several methods in one slot, depending on 
the time available. Particularly in Block 5, the 
exercises 5 A-D respond to the same idea of 
gaining awareness of inequality and deepening 
self-reflection skills, but they focus on different 
issues that provide the possibility to run seve-
ral exercises in this block. Again, the approach 
depends on the time available. At the end you 
will find some exercises that can be used for 
warming up at the beginning and can always be 
interspersed in between, as well as exercises for 
forming small groups.

Most methods can be also used for the work 
with students or trainees. Thus, the workshop 
is a possibility for the teachers or instructors to 
experience the methods as a participant and use 
this experience for future application with their 
students and trainees. 

This train the trainer-workshop is not desig-
ned to be a self-study but as a learning process 
within a group. Moreover, this workshop was 
designed for face-to-face implementation and 
can only be partially implemented as an online 
format.

It needs at least one, or preferable more, persons 
who can structure and moderate the work-
shop. These participants can be from the group 
working with this material or they can be ‘out-
siders’ joining as moderators. It is important 
that this role is clear and that the moderators 
have enough time and resources to prepare the 
workshop.

Target group:
Teachers and trainers in VET (can be partially 
adapted for application with VET students and 
trainees)

Equipment needed:
flipchart, flipchart marker, pens, sheets of paper, 
tape; optionally, depending on the path that is 
taken: projector or big television, envelopes, 
costumes.

Time needed/duration (estimate):
two full days (if this is not possible, an alternati-
ve would be one long day or three shorter days)

Group size: 5–30

Learning environment:
First and foremost, this workshop needs a large 
enough room with chairs.. It is recommended to 
find a location with enough space to do exerci-
ses such as Forum Theatre or course of oppor-
tunities without feeling restricted. We recom-
mend, depending on the size of the group, to 
have additionally several rooms to provide the 
possibility to make small working groups.

Table of contents
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Background

This train the trainer workshop was developed 
by the Erasmus+ project #GetInvolved and its 
members from Poland, Italy, Germany and Aus-
tria. It forms part of a wider set of approaches as 
a handbook to develop student competitions, a 
certification process and self-monitoring tool as 
possibilities to change institutions as companies 
or VET-schools from within. Find out more 
about us on our web page:
https://getinvolved-project.eu/

The whole project #GetInvolved responds to the 
need to find approaches to deal with the prob-
lem of exclusion and powerlessness preventing 
democratic change. To achieve this, we have 
chosen the approach of inclusive citizenship. 
The basic idea of inclusive citizenship is that it 
is not the excluded who are seen as deficient but 
instead the mechanisms of exclusion. This lens 
shifts the focus away from individuals and onto 
the systemic level. Inclusive Citizenship ques-
tions structures, social orders and hierarchies, 
and remains focussed on the subjective realities 
of individuals. Through this concept, so called 
“acts of citizenship” come to the fore, in which 
people express their struggle with the existing 
power structures and question current social 
orders. By claiming the issues and not accepting 
a pre-designated place in society, (collective) 
political subjectivity emerges, allowing indivi-
duals to become active subjects and not passive 
victims. 

In terms of the workshop, firstly this means 
that we would like to develop perspectives that 
recognise what is considered “normal” to be a 
social construction and participants can be trai-
ned to develop critical and reflexive thinking, in 
order to analyse structures of power. Secondly, 
we aim to teach developing strategies of ac-
ting to make effectively an impact. Democracy 
means steadily negotiating the conditions of 
our cohabitation and society is in a permanent 
process of development. This fact shall be made 
perceptible to learners, which is why our project 
material also aims to engage participants outside 
of institutional and formal participation possibi-
lities. People can actively shape our society from 
the bottom-up and teaching this concept shall 
be oriented to the real life experiences of young 
people.

To put the concept of inclusive citizenship 
means for our project in a nutshell: We aim not 
only to teach knowledge and awareness about 
discrimination and democratic behaviour in 
the sense of becoming a functioning member of 
society. We also want to teach that orders and 
hierarchies are changeable and how participants 
can develop concrete action strategies to “get 
involved” and engage for a more democratic and 
more equal world.

Paths through
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1 Introduction

Procedure:
1. Presentation of the moderators and the 
participants
The moderators briefly present themselves by 
name, their professional background and, if they 
are comfortable, their feelings about being in the 
workshop. The participants are asked to write 
their name on cards or tape and stick it on their 
clothes. In a quick circle everybody presents her 
or himself by name and maybe city, country or 
position (teacher, instructor, trainee, student, 
other).

2. Briefly presenting the idea and the aims of 
the workshop
Presenting the aim of the workshop depends 
on the group and the moderators. The aims of 
raising awareness for inequality and discrimina-
tion and empowerment to act need to be intro-
duced. But how and through which examples 
will depend on the group and moderators. If it is 
with students or trainees, then the idea of over-
coming feelings of powerlessness and finding 
strategies to act will be the focus. If the group is 
composed of teachers and trainers, then how to 
apply the learning and approach to their VET 
fields will be in the foreground.

In any case, it is key to establish that the work-
shop does not aim to transmit a set of skills or 

knowledge. Instead, the workshop aims to open 
up a space where processes of self-reflection and 
work with one’s own doubts or uncertainties 
can be realised. Therefore, it is very important 
to create a learning environment in which the 
question of right or wrong and the measure-
ment of expressions (which is very common to 
us) is not paramount, but instead the priority 
is to find shared ideas of ways to make a diffe-
rence. The moderators should point out that the 
work on the issues of inequality and discrimina-
tion can be unsettling, as the aim is to unsettle 
the very idea of what is ‘normal’. Unsettling 
processes can be exhausting, but they also create 
possibilities for education. In any case, the 
workshop does not transmit a new truth but it is 
provision of a space to reframe the issues of the 
participants from other perspectives which lies 
at the core of workshop.

3. Briefly presenting the programme of the 
workshop
In the third step, the moderators should briefly 
present the programme of the workshop, inclu-
ding the breaks. If possible, it makes sense to 
write the programme on a sheet of paper on the 
wall or to print the programme for every parti-
cipant. 

Goals:
• Everyone is warmly welcomed
• The participants get to know the goals, the 
trainers and the programme
Time needed:
30 minutes

Material:
Flipchart, flipchart marker
Method:
Circle of chairs
Preparation:
Open chair circle, write names and the plan for 
the day (with pauses) on the flipchart

Warm up
Section 1

• Finding the group
• Getting to know each other
• Presenting the goals and the programme
• Agreeing on some rules
• Collecting expectations
• Approaching the issues

Goals of this section: 
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2B Stinky Fish

Procedure: 
The moderators explain the method. The pur-
pose is to create openness and „clear the air“ 
within a group. The stinky fish is a metaphor for 
„that thing that you carry around but don’t like 
to talk about - but the longer you hide it; the 
stinkier it gets.“ By putting the „stinky fish“ on 
the table, participants relate to each other, get 
more comfortable sharing, and uncover areas 
for learning and development.

If the group is bigger than 10 persons, smaller 
groups should be formed.

After the explication, the plenary or the small 
groups is asked to speak about the three questi-
ons. The discussion should start with one state-
ment from each participant.

Goals:
• Warm up
• Bringing uncomfortable topics to the table
• Clearing the air
Time needed:
25-35 minutes (depending on the number of 
participants)
Material:
Flipchart, flipchart marker
Method:
Circle of chairs, possibly small groups

Preparation:
 Open chair circle, the moderators write the 
three questions on a flipchart sheet:
• What do you hate doing at your workplace 
that you cannot talk about openly?
• Based on your first impressions of the work-
shop setting, is there anything what makes you 
feeling sceptical or uncomfortable? 
• What makes you feel uncomfortable thinking 
about the workshop? Discussing a particular 
topic?

[taken from: https://toolbox.hyperisland.com/stinky-fish-13d9ce8d-e64f-4085-8a06-8d212c627788]

2A “This morning I am” … 

Procedure: 
The participants get 5 minutes to complete the 
sentences on moderation cards. Then every 
participant pins them on the flipchart and reads 
them aloud for the plenary who can comment 

if they want to. If necessary, the moderators can 
ask something concerning the third question. 
They mention that the answers of the third 
question will remain on the flipchart for the 
next exercise 3 (Agreements). 

Goals:
• The participants get to know each other and 
warm up as a group
• The group shares expectations
Time needed:
15–30 minutes (depending on the number of 
participants)
Material:
Flipchart, flipchart marker, moderation cards, 
pens,

Method:
Circle of chairs
Preparation:
Open chair circle, write the three sentences on 
a flipchart sheet: 
• This morning I am ...
• If I had one wish, I wish ...
• For the workshop, it is particularly important 
to me ...

3 Agreements

Procedure:
Recapitulate and summarise all the expectati-
ons and wishes for the workshop from exercise 
2 and reflect on and group them. Then let the 
group add things which were not discussed in 
the plenary previously. Mention at what point in 
the workshop concept these expectations can be 
fulfilled or reflect on changing the plan if neces-
sary. Through this exercise, the idea of dangers 
of being harmed and feeling uncomfortable 
should be discussed, with an emphasis on how 
to deal with these issues discussed. The modera-
tors emphasise and discuss in the plenary the 
need for awareness and a respectful atmosphere 
during the workshop. 

Remarks:
Talking about discrimination – and also about 
the power to change or the experience of feeling 
a lack of power – is a sensitive topic and can 
cause harm. Therefore, it is important to create 
an atmosphere in which fear or boundaries are 
not seen as disturbing but have their place and 
can be expressed.

Possibly, a code word, such as “stop” can be 
agreed on. If useful, it could be another word, 
something that is a little bizarre like “pickle 
cake” or a similar neutral nonsense phrase. 
This word means that somebody or something 
crossed a boundary for a participant. There are 
different options to react to something like this, 
like leaving the room or stopping the process. 
These possibilities should be communicated to 
the participants at this point.

Goals:
Trainers and participants know the wishes and 
issues of the others and sensitise for and agree 
to a respectful togetherness during the work-
shop to feel comfortable and avoid harm
Time needed:
15–30 minutes (depending on the number of 
participants)

Material:
Flipchart, flipchart marker
Method:
Circle of chairs
Preparation:
Open chair circle, having the moderation cards 
or the flipchart sheet from exercise 2 at hand
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Remarks: 
During this section, forms of discrimination and inequality will be examined. Sometimes, groups 
tend to choose discrimination forms with which they feel more comfortable speaking about. For 
example, white dominated groups tend to avoid speaking about whiteness and white suprema-
cy. The moderators should be sensitised to put the forms of discrimination and inequality on the 
table which have been avoided or only mentioned by a small part of the group. To remain with this 
example, the moderators should avoid that the perspectives of people of colour are marginalised 
and remain unheard. Particularly in this context, democracy doesn’t mean just taking the perspec-
tive of the majority. Beyond this, the discussion and reflection can become deeper, more intensive 
and long lasting for each participant if the participants are forced out of their comfort zones.

Sometimes, depending on the group, it makes sense to separate the group along the position of 
the participants based on types of discrimination, for example making a group for whites where 
whiteness is reflected upon and making a group for people of colour where another perspective of 
empowerment is key. These possibilities have to be at hand for the moderators and can be discussed 
before or even during the workshop.

Raise awareness for
inequality and discrimination

Section 2

• The participants get ideas of different forms of discrimination and inequality
• The participants get aware of the intersectional entanglement
• The participants start to reflect their own involvement
• The participants adopt this knowledge for their educational working context
• The participants develop ideas and methods to organise education practice on 
that topic with their students (or similar)

Goals of this section: 
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5A Molecule of Belonging

Procedure:
Phase 1: Solitary (10 minutes) 
Each participant gets one exercise sheet. The 
moderators explain the task: “Write your name 
in the middle. In the small circles you should 
write groups or affiliations to which you feel 
you belong or which are important to you at the 
moment. You can use a wide variety of classifi-
cations, e.g.: Sports(wo)man, Berliner, German, 
mother, pacifist, member of a political party, 
brother, member of the skittles club, European, 
woman, white, overweight, dog lover, stamp col-
lector, traveller, educator… Think about which 
affiliations are particularly important to you at 
the moment. Is there a specific group to which 
you feel a special affinity? Think of affiliations 
that have a positive connotation as well as those 
that you tend to reject.” The participants get 10 
minutes to fill the sheet with affiliations.

It can be helpful for the facilitator to illustrate 
the completion of the worksheet on a poster 
using his or her own example. In doing so, you 
can also briefly point out why the group mem-
berships you mentioned are important to you at 
the moment.

Phase 2: Small groups (15 minutes)
Ask participants to divide into groups of two 
(see the chapter on exercises and the building of 
small groups below).

In groups of two, the participants introduce 
their molecules of belonging to each other. They 
should explain to each other why the written 
groups/belongings are important to them at the 
moment and what positive or negative experien-
ces are associated with this group membership.

Phase 3: Plenary (60 minutes)
Back in the plenary, the moderators ask the 
participants to report on how they have expe-
rienced the exercise so far. Possible questions 
for this phase are: How was the exercise? Was it 
difficult/easy to decide on groups/belongings? 
What was it like to talk about it?

Now ask the participants to read out one of their 
affiliations (or their current central affiliation) in 
turn and stand up. Those who also feel they be-
long to this group should also stand up, with the 
moderator also participating here. Depending 
on the composition of the group, it may be use-
ful for the participants to spontaneously present 
their group affiliations (without a fixed order).

Often, it is affiliations to minority groups (e.g. 
‚punk‘) that are written down in the affiliation 
molecule. Conformities to the social norm (e.g. 
‚German‘) are rarely perceived as identity-for-
ming. This should also be pointed out in the 
evaluation.
• What was it like to stand up together with 
many others? 
• What was it like to stand up with a few or 
alone? 
• Were there commonalities that you had not 
expected? 
• What feelings were triggered? 
• Did it make a difference whether they were 
groups you voluntarily joined or groups you 
could not change? 
• What about group affiliations attributed to you 
by others? (Self-attribution and attribution by 
others)

Goals:
• The participants sensitise for different belon-
gings and non-belongings
• The participants reflect on power structures 
in society
• The participants reflect on the multiplicity of 
subjects/individuals
Time needed:
90 minutes

Material:
Exercise sheets (copies from the appendix), 
pens
Method:
Circle of chairs, small groups
Preparation:
Open chair circle

[source: inspired by Methodenbox »Demokratie lernen und Anti-Bias-Arbeit« of the Europahaus
Aurich and the Anti-Bias-Werkstatt. More informations: www.anti-bias-werkstatt.de]

4 Active listening

Procedure: 
The moderators form small groups of two (or 
three if necessary) participants. One way to do 
so is for the moderator to count the participants 
loudly. When she/he reaches half of the number 
of participants she/he starts again at one. Then 
every participant has a number. The one meets 
with one, the two with two and so on. For alter-
native methods see the chapter on exercises and 
the building of small groups below.

The moderators ask participants to meet in the 
small groups and answer the questions through 
the method of active listening. The moderators 
explain the method.

The technique of active listening trains people 
to understand listening as something that is not 
passive. Distraction has to be avoided through 
looking into the face of the speaker and trying 
to comprehend what the other is saying, inclu-
ding body language and facial expressions. You 
show that you are really following through an 
attentive body language (like nodding from time 
to time) and facial expression (like smiling or 
whatever matches the content). 

You can ask questions to clarify (repeating con-
tent like “What I‘m hearing is...”) or to keep the 
other going with affirmative expressions (like “I 
know what you mean” or “really?”). Avoid being 
sceptical or beginning to speak of yourself, your 
job is to follow the other in his stories and argu-
ments.

One participant starts and has 7 minutes in 
which this participant is at the centre of atten-
tion. Then the roles will be changed. 
Afterwards, each participant answers the questi-
ons for the other person in the plenary. The mo-
derators shall mention that not every story is for 
the whole plenary and if sharing a story in the 
plenary could be embarrassing for the person, it 
should be clarified before.

The answers are collected as keywords by the 
moderators on the flipchart. During this collec-
tion or after it, there is space to ask questions 
or exchange about that. Maybe just a few cases 
will be part of the discussion. This is okay. But 
the moderators should not forget the other cases 
and should bring them in afterwards. 

Goals:
• The participants have their own issues focus-
sed on
• The participants are trained to ‘hear’ the 
others
• The participants exchange on their own expe-
riences with discrimination and inequality
Time needed:
20–40 minutes (depending on the number of 
participants)
Method:
Circle of chairs, small groups

Preparation:
Open chair circle, write the two questions on a 
flipchart sheet:
• Where and with what kind of VET students 
do you work?
• What kind of experiences have YOU made 
concerning discrimination and inequality 
personally?
• What kind of incidents or cases have you ob-
served at your work with students or trainees? 
Or what kind of experiences have you heard 
from them?
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Background-Box

5B The Danger of a Single Story

Procedure:
The moderators introduce the video and the 
speaker in it. Chimamanda Ngozi Adichie is 
a Nigerian author, today based in Nigeria and 
the US. In her speech, she develops the idea of 
a single story and the utopia of having space for 
more than one story. “The single story creates 
stereotypes, and the problem with stereotypes 
is not that they are untrue, but that they are 
incomplete. They make one story become the 
only story.“

Then the video is watched. After that the scree-
ning, the moderators distribute sheets of papers 
and pens and ask the participants to write up to 
three stories down that work as single stories or 
which break with single stories (20 minutes).

Afterwards, small groups are formed that meet 
for 30 minutes (see the chapter on exercises and 
the building of small groups below). Here the 
task is to exchange on what they have written 
and the thoughts regarding the speech. The 
small groups shall find single stories which un-
settle ‘other’ stories of them or their students or 
trainees. What do single stories have to do with 
power structures? Are all involved people in 

these examples aware of these power structures 
and produced stereotypes? Which contradicti-
ons or ruptures do you know with single stories?
 
The ideas are shortly presented in the plenary 
where the discussion moves on. 

Here you find the video. It is in English with 
subtitles in 49 languages, including German, Ita-
lian and Polish: 
https://www.ted.com/talks/chimamanda_ngo-
zi_adichie_the_danger_of_a_single_story?lang-
uage=de

Goals:
• The participants sensitise for attributing a 
categorisation to a person and for homogenisa-
tions of societal groups
• The participants reflect own experiences
Time needed:
90 minutes

Material:
Flipchart, flipchart marker, projector or big 
television
Method:
Circle of chairs, small groups, creative writing
Preparation:
Open chair circle, check the technique for the 
video

Chimamanda Ngozi Adichie
Chimamanda Ngozi Adichie is a writer who deals 
with postcolonial and feminist issues. Born and 
raised in Nigeria, she studied at various univer-
sities in the USA. Her books ‚The Thing Around 
Your Neck‘ (2009) and ‘Americanah’ (2013) are 
particularly popular. Her talk ‚We Should All Be 
Feminists‘ (2012) was sampled for the song ‚Flaw-
less‘ by US singer Beyoncé in 2013. Her talk ‚The 
Danger of a Single Story‘ in 2009 was also very 
popular and became one of the most viewed TED 
Talks of all time.

Background

Originating from these reflections, the mo-
derators steer the discussion to the questions 
of belonging and power structures. ‘Identity’ is 
not used here, because ‘identity’ implicates an 
idea of one subject/individual = one belonging. 
But one aim of this method is to elaborate an 
understanding of subjectivity as multi-layered 
and contradictory. Particularly the questions of 
self-attribution and attribution by others and if 
affiliations are voluntarily or unchangeable are 
very good starting points for the further discus-
sion.

From these differences – like the choice of a 
feeling of belonging to a certain soccer club or 
being a collector of stamps which is self-attri-
bution or being black, female, uneducated and 
so on as a attribution of others – it is possible 
to reflect in the group on structures of power, 
privilege and exclusion. For the moderators, it is 
key to also broach the issue of ‘normality’; why 
dominant categories like being male, Austrian/
German/Italian/Polish, straight, white or not 
disabled are not seen as necessary to express? 
What does this tell us about power, discrimina-
tion and different positionalities? 

Copy template for exercise 5A: molecule of belonging(s)

Task: Write your name in the centre. Write groups or practices to which you feel a sense of 
belonging into the smaller circles. The more important someone or something is to you, the 
closer to the centre it should be placed. Less important groups or practices can be written in the 
circles further from the centre You can add more circles if you want to. 
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5C Course of Opportunities

Procedure:
The participants line up next to each other. 
Everyone receives a role card. In the next three 
minutes, the participants adjust to their roles. 
They can ask the team if something is not clear 
to them about the role. 

The moderators announce that they will ask a 
series of questions. After each question, all par-
ticipants should consider if – in their role – they 
can answer „yes“ to the question. Then they can 
take a large step forward. If they answer „no,“ 
they remain in their position. Here, the purpose 
is to use subjective assessment, which is more 
important than knowledge and factual accuracy. 

The moderators read the questions aloud. For 
the moderators, it is important to keep asking 
the players why they took a step forward or why 
they stopped. Especially with large groups, it is 
not always possible to ask everyone after every 

step as that would take too long. As a guide, an 
average of three people should be asked after 
each step. By the fourth step, all participants 
should have had a turn and, if they are speaking 
for the first time, should also say what role they 
are playing.

Reflection:
After the last question, all participants stay in 
place in their role for the first part of the evalua-
tion. 
• How did you feel in your role?
• What is it like to be the first to reach the finish 
line? What is it like to always not get ahead? 
What is it like to notice that your peers don’t 
move forward? 
• What questions stuck out in your mind the 
most? 
• By which questions did you move forward or 
by which did you have to remain?

Goals:
• The participants gain ideas of different forms 
of discrimination and inequality
• The participants reflect on their own involve-
ment in it (unsettle normalities)
This exercise aims to make participants think 
about different positions in society. These 
positions frame the range of opportunities in 
society, work and school very differently. When 
compared, some positions may appear as 
privileged and others as oppressed or discrimi-
nated. By taking these positions in a role play, 
the participants can deepen their knowledge 
and empathy for subjects in different positions, 
which may also include some of their students 
or trainees. This exercise also aims to deepen 
the reflection of their own positionality. The 
idea of positionality means the position a 
person has in different power structures like 
racism (white/BIPoc), gender (male/female/ot-
her) and so on. This idea implies that the social 
position of person enables or limits the range 
of opportunities of any person. 
Time needed:
90 minutes
Material:
Cards, pens, list of questions

Method:
Game, chair circle
Preparation:
Space is needed to walk through the room. 
• The list of questions/statements have to be 
prepared. Possibility 1: Take the statements 
from the list in the appendix. Possibility 2: 
Take the statements as inspirations to crea-
te own statements which possibly match the 
group. 
• The role cards have to be prepared. Possibility 
1: Take the template cards from the appendix. 
Possibility 2: The trainers create them mat-
ching the group. Possibility 3: Participants 
have their own exercise to start with. In small 
groups, the participants can create their set of 
cards and discuss about different discriminati-
on forms, maybe including potentially relevant 
forms for them or their students. Here, the 
trainers have to avoid the result that potentially 
unsettling discrimination forms are left out by 
the privileged. 

Think about the group; possibly discriminated 
participants should not get the most deprivile-
ged or exposed role cards.

Before the second part of the evaluation, a short, 
quick movement game or a simple shake out gi-
ves the opportunity to get out of the roles. Fur-
ther evaluation can be done in a circle of chairs 
in plenary or in small groups (depending on the 
size of the group). If small groups are formed, it 
is advisable to divide the groups heterogeneous-
ly according to whether the participants stood 
more in the front, in the middle or at the back. 

Now the game experience is to be compared 
with reality: 

1. How were you acts limited in your roles?
2. What did you learn about the living condi-
tions of different groups in society? What was 
unclear to you? Why do people get ahead or not 
get ahead? (Importance of passport, skin colour, 
gender, sexual orientation, disability, age, reli-
gion, and social status).
3. What are the possibilities for change by the 
respective groups? And by the participants? 

The results are documented on the flipchart.

[taken and modificated from “Baustein zur nicht-rassistischen Bildungsarbeit“, DGB-Bildungswerk Thüringen]

 List of questions for exercise 5C:

In society - Can you:
• open a bank account?
• spend a vacation in your home country? 
• expect fair treatment from police when at-
tempting to report a theft?
• get a bank loan for the renovation of a rented 
apartment?
• plan a family?
• get dental treatment when you need a dental 
bridge?
• feel safe on the street after nightfall?
• expect of not being controlled on the streets 
more often than others because of your appea-
rance? 
• expect sympathy and support from your fami-
ly? 
• plan five years in advance? 
• kiss your partner on the street?
• expect that when you have forgot your train ti-
cket that the majority believe you that you have 
not done it on purpose?
• expect that the waiter in a restaurant is talking 
to you and not always first addressing your com-
pany while ordering food? 
• go out for lunch with a friend from opposite 
sex when you are not related or engaged? 
• vote in the next municipal election? 
• get into any club/disco without problems?
• choose your place of residence? 
• register your next child in the municipal kin-
dergarten? 
• live your religion openly and without prob-
lems? 
• assume that you or your children will not be 
discriminated at school?

In a company - Can you:
• apply for a job with average chances? 
• assume that your origin, beliefs, gender, or 
appearance will not have a detrimental effect in 
a selection interview?
• assume that you will be accepted by your col-
leagues as an equal and without reservations?
• assume that you will be accepted as a superior 
by your employees?
• assume that your work experience, education 
and skills will be recognised?
• be optimistic to realise your aimed career? 
• assume that you have the same career oppor-
tunities as other colleagues with comparable 
qualifications?
• assume that no derogatory jokes will be made 
about your origin, your beliefs, your gender or 
your appearance?
• assume that your interests are represented by 
the works council or the trade unions in the 
same way as those of your colleagues?
• feel safe from sexual harassment and assault at 
work or on the way to work?
• assume that important information will be 
conveyed to you in your native language?
• assume that your foreign language skills and 
stays abroad will be appreciated?
• freely choose your workplace within the EU?
• expect to receive sufficient social benefits if 
you become unemployed?
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A computer specialist, Indian nationali-
ty, 33 years, single, male.

A 42-year-old single Filipino nurse, 
female.

A 19-year-old Turkish high school gra-
duate with a Muslim background, male.

A semi-skilled precision mechanic, she 
says of herself that she has a Turkish 

mentality, 56 years, married, 4 children.

A 39-year-old semi-skilled metalworker, 
trained psychologist, emigrant from 

Kazakhstan, male.

A 30-year-old skilled worker, tempora-
ry employment contract (18 months), 

single, female..

An 18-year-old commercial student with 
good grades, female.

19-year-old caprentry trainee, living 
on the countryside with her parents, 

engaged.

A 26-year-old Ghanaian asylum seeker, 
no residence permit, single, male.

A 45-year-old master electrician, mother 
of 2 children, married.

A 20-year-old Telekom trainee, is not 
taken on after his training.

A 28-year-old non-working Thai wife of a 
non-foreign bus driver.

A 35-year-old cleaner, Iranian refugee, 
male, single.

A 19-year-old punk, casually working in 
a bar, single, male.

A 32-year-old homeless and unemployed 
tiler, male.

A 35-year-old single, nurse. A 40-year-old black father of 2 children, 
teacher, divorced.

A 46-year-old Kurdish owner of a kebab 
restaurant, male.

A 17-year-old trainee in communicati-
ons electronics, of Kurdish origin, single, 

gay, female.

A 38-year-old lesbian mother of 2 chil-
dren, saleswoman.

A 17-year-old high school graduate, 
single, is in a wheelchair, female.

A severely disabled gatekeeper in a 
wheelchair, 51 years old, single, male.

A 40-year-old Polish seasonal worker, 
married, female.

A 22-year-old electrician with a gam-
bling addiction, male.

An 18-year-old Moroccan unskilled 
worker with a secondary school diploma, 

single, male.

A 20-year-old pregnant woman on ma-
ternity leave, HIV-positive, single.

30-year old woman with autism, looking 
for training or qualification, single, 

living alone.

A 26-year old Ucrainian caretaker, single 
mother of 1 child.

50 year old managing director of a VET 
Center, married, father of 3 children, 

house owner.

26 year-old trans person, 6 years after 
transition, single, hairdresser, wants to 

be addressed with non-binary pronouns.

A 20-year old waiter, seasonal worker, 
male, single.

34 year old business leader from a we-
althy family and fraternity background, 

male.

30-year old jewish woman, living with a 
catholic man, working as bus driver.

58-year old single man, long term un-
employed.

A 27-year old male, one parent from 
Ghana, bilingual, engineer.

45-year old woman, high qualified, with 
2 children, divorced, unemployed.

17-year old NEET, living in a assisted 
community, male,

19 year old son of a politician, cocaine 
addict. A 75-year-old pensioner, widow.

40-year old ex-prisoner with alimonies 
to pay. A 51-year old catholic vicar. 40-year old VET trainer, gay married, 

one daughter, male.

[taken and modificated from “Baustein zur nicht-rassistischen Bildungsarbeit“, DGB-Bildungswerk Thüringen]

III. Template Role Cards for 5C:

These are just examples. It is key to adjust the role cards to the group! It is important to be well pre-
pared with the roles and the questions. 

5D Who does what work? 

Procedure:
Small groups are formed (see the chapter on 
exercises and the building of small groups 
below). Every small group gets the prepared 
profession cards. Each small group should put 
the cards in a certain order according to their 
work assignment and stick the cards on accor-
dingly. Each group is given a different work 
assignment (which is initially unknown to the 
other groups): 
• First group: „Which professions do you find 
particularly important?“ (the most important at 
the top and the least important at the bottom).
• Second group: „How much is earned in each 
profession?“ (the highest earnings at the top and 
the lowest earnings at the bottom). 
• Third Group: „Which occupations have a 
particularly high social standing?“ (the highest 
reputation at the top and the lowest reputation 
at the bottom). 

On separate cards, the participants should 
collect the reasons for their chosen order in 
keywords. 

Back to the plenary: The rows of cards from the 
three small groups are hung on the wall next 
to each other. The instruction orders are folded 
down so that they cannot be seen. The parti-

cipants look at the rows and try to find diffe-
rences and similarities. Afterwards, they can 
make assumptions about the instruction orders. 
Afterwards, all three groups present their work 
assignments and the reasons for their order one 
after the other. With the aim of reflecting on 
social value and remuneration, the results can 
be discussed again.

Afterwards, two working groups are formed, 
each of whom receives the job cards again. This 
time they are to order them:
• According to the proportion of women wor-
king in them (lowest proportion at the top and 
highest at the bottom)
• According to the proportion of migrants wor-
king in them (lowest proportion at the top and 
highest at the bottom).

The sheets are then hung up next to the others. 
Now look for similarities and differences in the 
order of the different sheets in the plenary and 
discuss them. If it does not happen on its own, 
the moderators can steer the discussion in a 
direction that addresses the societal causes for 
overrepresentation of migrants and women in 
less prestigious and lower paid professions. 

Goals:
• The participants sensitise for structural in-
equality in the labour market regarding gender 
and race
Time needed:
90 minutes
Material:
5 Big sheets of paper, 5x 10 cards with professi-
ons, glue or tape

Method:
Circle of chairs, small groups
Preparation:
The profession cards need to be prepared; 5 big 
sheets of paper with the instructions written on 
them; the moderators should get some know-
ledge about the professions which are part of 
the method (particularly on salaries and the 
proportion of women and migrants) 

[source: „Baustein zur nicht-rassistischen Bildungsarbeit“, DGB-Bildungswerk Thüringen]
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Empowerment to act:
making a difference

Section 3

• The participants develop ideas on how the status quo was made and thus can be changed
• The participants get ideas on how power relations or institutional practices can be changed
• The feeling of powerlessness is diminished
• The participants adopt that knowledge/skills for their own working context
• The participants get ideas of how to create/apply educational practice with the goal of emp-
owering and strengthening their capacity to act for their students (or similar)

Goals of this section: 

6 World Café: Collecting experiences/cases

Procedure: 
The participants sit down at tables in groups of 
between two and five persons. The moderators 
explain the procedure and inform the partici-
pants every five minutes that another change is 
due. Then everyone but one person at each table 
has to switch table and try to regroup in another 
constellation. In the five minutes, the task is to 
name different cases or experiences, which are 
then written on cards. The goal is to collect se-
veral cases or experiences with discrimination, 
inequality or a feeling of powerlessness. The 
participants can choose cases or experiences 
from their educational context as well as outside 
of it. All experiences are valuable here, regard-
less of whether the narrator participated as an 
observer, victim, aggressor or supporter.

At this point, the goal is not to discuss the cases 
but to collect different kinds of experiences. 
Thus, it is key that the participants should not 
criticise each other but create an atmosphere 
where everyone is free to tell their stories. 

The moderators have to decide after how many 
rounds of five minutes they will end the circula-
tion of participants. 

At the end in the plenary, the cases are collected 
on the cards which will be pinned on a board. 
In the course of this, a preselection for the next 
exercise is possible. 

Goals:
The participants collect cases or situations of 
discrimination or the feeling of powerlessness
Time needed:
15–30 minutes (depending on the number of 
participants)

Material:
Big sheets of paper, marker, flipchart
Method:
World Café
Preparation:
Several tables, each with four chairs; big sheet 
of paper and marker on every table
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7 Forum Theatre

Procedure: 
1. Explanation of the proceedings (10 minutes)
The facilitators explain to the participants that a 
small group is to work out and act out a discri-
minatory or oppressive situation. The situation 
should deliberately fail. This means that the 
discriminated/oppressed person is still in the 
powerless position at the end of the scene. This 
scene is then analysed and performed again. 
From the second run, however, the audience can 
replace people in their roles on stage and change 
the scene by means of new options for action.

2. Finding small groups and issues (10 minutes)
Depending on the size of the group up to 3 
small groups are formed (see the chapter on 
exercises and the building of small groups 
below). The first task for any small group is 
to choose one of the experiences/cases of the 
former session or choose another one which 
they want to perform. The moderators can 
encourage the small groups to choose somet-
hing in a VET context. The scene can be of their 
own experience or a hypothetical one. It doesn’t 
matter which role the participant who created 
the situation had (any role is possible, observer, 
victim, aggressor, supporter, …). When choo-
sing the scene, the moderators should ask the 
participants to consider the question of whether 
these situations happen often and if they seem 
relevant to the participants.

3. Working on the scene (20 minutes)
Each small group develops a scene. Therefore, 
firstly the roles have to be clearly defined and 
allocated. Then, the course of the piece has to be 
worked out and rehearsed. Here, too, there are a 
few things to keep in mind:

• Each scene needs at least one main character 
(person being discriminated against) as well as 
at least one antagonist (person discriminating 
against the main character). 
• The scenes should not start with the conflict, 
but rather with a short backstory leading up to 
it. The context can also be illustrated. 
• The situation should fail, which means that the 
main character is still powerless or in the op-
pressed position at the end of the scene. 
• Each scene has a clear beginning and end. The 
end is an agreed-upon cue at which the entire 
group remains motionless on stage, ending the 
scene. 
• If necessary, the participants should be told 
that there should be no physical aggression or 
physical violence in the situation - this form of 
oppression cannot be resolved by these means. 
• The participants should be advised that they 
should never play themselves or work with their 
names in the scenes. Every performer plays a 
role!

Goals:
• The participants learn about and try out opti-
ons for action in discriminatory or oppressive 
situations
• The participants play different roles, thus 
multiplying their perspectives and thinking 
through different options for action
• To empower discriminated people to stand 
up for their interests
• To deepen the understanding of non-discri-
minated people to the perspectives of discrimi-
nated people
Time needed:
120–180 minutes

Material:
Enough space, optionally: costumes or requi-
sites
Method:
Forum theatre
Preparation:
Enough space for a podium that should be 
clearly marked (if there is no ‘real’ podium, use 
tape and put it on the ground). If the group 
is bigger than 20 people, the group should be 
divided and then another podium will be nee-
ded. Some space for meeting in small groups 
apart. 

4. Performances and interventions
(60-120 minutes)
In the following, each of the one to three groups 
will now perform their scene. In each case, the 
following scheme will be followed. Those not 
involved in the respective scene become the 
audience.

One group performs their scene entirely. After-
wards, the group should be thanked and applau-
ded. Now, the scene can be analysed together 
with the audience who use the following two 
blocks of questions successively: 
• What happened? Which roles were involved 
and how are they positioned in relation to pow-
er and domination? How did they act? What 
was the concrete trigger for the conflict? 
• What could be another option for action? 

When the group finds another option for one 
of the roles, the group performs the scene again 
but not till the end. From now on, a person from 
the audience can freeze the scene at any time 
with a clap, step on stage and replace a person 
from the scene. For the change, the person on 
stage is tapped. It is also possible to add a role, 
if it fits the context. As soon as the person from 
the audience has taken the place of the role, the 
scene continues to play and the replacement 
person playing the role has the ability to change 
the scene from this point. The participants from 
the audience should be encouraged to realise 
their ideas themselves and not to delegate. 

It is important here that the person substituted 
does not change the role, the social setting, or 
the topic of the conflict. (A sexist bullying of 
a female student in the classroom cannot sud-
denly become a homophobic slogan in a bar. 
Likewise, the antagonist in the scene after the 
substitution cannot suddenly want a friendship 
with the main character.)

Once the scene has been played out with the re-
placement person, the change is analysed by the 
group: What has changed? What strategy did 
the replacement person follow? What options 
for action have arisen for others as a result? 
What are reasons for or against different opti-
ons, like leaving to protect oneself, looking for 
support or support, critique and challenge the 
problem offensively? 
But also: Is this option realistic? Why (not)? (Is 
a structural problem perhaps also being play-
ed down in the process?) What is realistic for 
which role? Do observers usually intervene, 
and why (not)? In what way can supporters can 
intervene in a situation without override the 
agency of the discriminated person? The per-
formers can also add how did they feel in the 
changed situation. 

The participants should be encouraged to try 
out different options for action and to use the 
forum theatre as a training ground. All options 
for action are initially permissible, provided 
they can realistically be implemented. If „magic 
solutions“ (e.g. a dragon is summoned and eats 
the antagonist up in the classroom) are thrown 
in from the audience, this should be dismissed 
in most cases with the question of its feasibility. 
This can be an expression of the feeling of the 
unchangeability of the situation and can also 
have its space to work with it. The moderators 
have the difficult job of finding a balance bet-
ween encouraging creative and manifold opti-
ons for action and constructive doubts about 
feasibility. However, the moderators should not 
play the role of the director of the situation as 
the participants are the experts of their own 
reality and take centre stage. 

To restart the scene, each small group returns to 
its original composition. At the end of the play 
phase of a small group, the moderators should 
ask the participants to shake off their roles.
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5. Evaluation (20 minutes)
The whole group gathers in plenary. Thanks 
should be expressed for the creativity and open-
ness of all involved. Then it is about the evalua-
tion of what has just happened. It is recommen-
ded to go into the scenes first: 
• What was it like to play the situations?
• How was it for the audience to experience 
these situations from the outside? 
• Which options for action stuck with you the 
most? 
• Do you experience such situations in your en-
vironment and especially in your VET context? 

Afterwards, the framework can be expanded by 
asking questions about options for action:
• What is important to consider when we want 
to act in difficult and/or dangerous situations?
• What might prevent us from doing somet-
hing? 
• What would have to change in the environ-
ment/institution to make it easier to act? 
• Where do we find support and/or allies?
• How can supporters act in a ‘good’ way, kno-
wing their limits, acknowledging their responsi-
bilities?

Recommendations and notes for
the moderators
1. Don’t forget the fun: forum theatre is thea-
tre!
The participants should be given enough free-
dom to work creatively and in detail on their 
scenes and roles. A motivated group that enjoys 
theatre work is much more likely to interject 
plot points and thus achieve the learning ob-
jective than an unmotivated group that never 
laughs. The point is not to make fun of others 
and their experiences, but to keep them moti-
vated to work and to create an open atmosphere.

2. Warm up
Against this background, it is recommended to 
warm up the group with theatre pedagogical 
methods or games.

3. Process orientation and focus on analysis
Forum theatre is a training ground for reality, 
but forum theatre is never THE reality. Rather, it 
is about analysing the manifestations of oppres-
sion and discrimination, making them recog-
nizable and understandable in order to be able 
to better confront them. All options for action 
must therefore be critically questioned. But at 
the same time, however, it is about activating 
the participants to remain capable of acting in 
oppressive situations and to expand playfully 
their range of options for action.

4. Encounter reproduction of discrimination!
Forum theatre thrives on reproducing the reality 
of oppressive and discriminatory situations and 
the actors involved in them in as much detail as 
possible – only in this way can it be comprehen-
sively analysed, understood and made change-
able on stage. Therefore, during the method it 
can happen that people feel very uncomfortable 
with presented contents. On the one hand, 
situations of powerlessness can be relived here. 
on the other hand, representations of roles can 
reproduce stereotypes here. The participants 
should be encouraged to deal with the content. 
The moderators should intervene if boundaries 

are crossed in the portrayal. It should also be ac-
cepted when participants reach their limits and 
withdraw. It is important to clarify that Forum 
Theatre is not drama therapy - rather than loo-
king back and processing, forum theatre focuses 
on the future and how to achieve a higher level 
of agency in future situations.

Theatre of the oppressed can be traced back to the 
Brazilian activist Augusto Boal. In exile in Peru, 
Augusto Boal used theatre as a means of literacy. 
He discovered that the audience were not only 
the experts on their respective social and societal 
situation but could express this much more authen-
tically than the actors. One key technique of it is the 
forum theatre. Here, the boundary between stage 
and audience was removed and the audience could 
independently intervene in the action. In this form 
of theatre, the spectators become spect-actors; with 
the power to stop, change and reflect on the per-
formance. The idea is that an area of social justice 
is made an issue of and then the situation can be 
changed.

Forum theatre appeals to all groups of people, re-
gardless of their cognitive ability or level of educa-
tion. Even linguistic barriers are reduced, since the 
medium of theatre offers communication possibi-
lities at all levels. Here, images, emotions, postures, 
tones, facial expressions, music and dance can also 
‘speak’. Forum theatre was developed especially 
for groups that experience exclusion or oppression 
and would possibly attend other offers of political 
or cultural education. However, Forum theatre is 
about focusing on these very groups. This requires 
a correspondingly domination-sensitive attitude on 
the part of the moderators.

Background
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8 About struggles and becoming

Procedure: 
The moderators explain the (1) goal and the (2) 
proceeding. (1) The idea is to develop perspecti-
ves on present structures of inequality in society 
which take into account its conflicting dimen-
sions. In the same way, the achieved structures 
of equality can be seen as a result of struggles. 
Thus, what is seen as abnormal, illegal and ille-
gitimate, or who is seen as legitimately excluded, 
can be changed to bring about more just and 
equal relations. Therefore, this session aims to 
collect stories about struggles which made a 
difference and work through these stories.

(2) The moderators have to decide beforehand, 
(a) if they want to prepare some examples before 
the session and give them to the participants to 
work with or (b) if they want the participants to 
choose examples from their own background. 
Even if they choose option (b), they can still give 
some examples for struggles to make it easier for 
the participants: Not long ago it was forbidden 
for gay couples to ‘be in public’ or marry, for 
women to have their own bank accounts or vote, 
for white people to receive negative reactions 
when they called black people pejorative, or 
the fact that not so long ago there were no male 
nurses or female electricians. This list could 
be endless. The participants can also choose 
examples from other contexts like, to give some 

popular examples Rosa Parks in the US, the 
Arab Spring, Nelson Mandela in South Africa, 
Solidarność in Poland, Greta Thunberg, and 
others where the idea that courageous action 
made democratic achievements possible and 
from which we continue to profit today. Thus, 
these actions are still needed and make possible 
changes towards more democratic future reali-
ties.

The activity begins in small groups (see the 
chapter on exercises and the building of small 
groups below). Each group is given the task of 
collecting at least three struggles from either 
their own experience, the media or other 
sources that have made a difference. For each 
struggle, the groups should design a sheet of 
paper. Here, they should answer the following 
questions: WHAT unequal or unjust structure is 
put into question by the struggle? And WHAT 
was achieved? WHO brought about the change? 
HOW did it come about? 

After 40 minutes, the participants come back 
to plenary and the posters are hung up. Each 
small group briefly presents their posters. Based 
on the presentations, the moderators steer the 
discussion towards the question of agency in 
change and the contexts that are relevant to the 
participants.

Goals:
• The participants exchange and deepen ideas 
on the conflictive dimensions of the status quo
• The participants deepen perspectives on how 
change can be facilitated
• The participants bring up the idea of different 
agency
Time needed:
80 minutes

Material:
Sheets of paper, marker
Method:
Small groups
Preparation:
chair circle, possibilities for small groups with 
sheets of paper and marker; if the moderators 
choose this option, they have to prepare mate-
rial about the struggles to be discussed

9 Mini Future Workshop

Procedure: 
The trainers explain the method and point out 
that it is a very abbreviated model of a future 
workshop. Because we want to consider in a 
very short time what we ourselves can do to 
change the world or at least our own place of 
work (school or company), there is little time to 
find answers to the three questions that the team 
will ask. Therefore, it is not a matter of comple-
teness, but of spontaneous association. The ran-
ge of possibilities extends from concrete, small-
step changes to abstract ones that can hardly be 
realised within the framework of the institution 
- depending on the needs of the participants.

The seminar group is divided into working 
groups with a maximum of five participants 
(see the chapter on exercises and the building 
of small groups below). Each group receives a 
large sheet of paper and markers to write down 
the results. The team goes to the groups at the 
beginning of each phase and formulates the cor-
responding question. The team should be ready 
for possible questions from the working groups 
but should always point out that it is their own 
associations that are important and not correct-
ness or completeness. 

Critique phase: 
Question: „What forms of discrimination and 
inequality are most impactful and bother me the 

most in my school or company?“ Each working 
group has 10 minutes to collect keywords for 
this.

Imagination phase: 
Question: „What could a world without these 
forms of discrimination and inequality look 
like? What would my school or company look 
like without discrimination and inequality?“ 
Each working group has 20 minutes to collect 
key words on this, create, question, explore and 
come up with ideas. Each idea, no matter how 
‘out there’ it may seem, is written down. It is 
important to point out that what matters in this 
phase is not feasibility, but giving free rein to the 
imagination.

Realization phase: 
Question: „What could be my/our first step on 
the way to such a world or school/company?“ 
Each working group has 20 minutes. Here, 
emphasis should be placed on what is actually 
possible, so the team should also point out that 
these steps can be very small ones.

Evaluation: 
The results of the working groups are presented 
in the plenary and discussed together. Depen-
ding on the group, concrete agreements can be 
made on how to implement the results.

Goals:
• The participants formulate utopias
• The participants see what we can do ourselves
• The participants plan first steps to transfer 
the learning outcomes to their social context
Time needed:
90 minutes

Material:
Flipchart, flipchart marker, big paper sheets, 
markers
Method:
Small groups, plenary discussion
Preparation:
-

[source: “Baustein zur nicht-rassistischen Bildungsarbeit“, DGB-Bildungswerk Thüringen]
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Closing

10A Letter to yourself

Procedure: 
The moderators introduce the idea of the met-
hod. The participants write a letter to themsel-
ves of their impressions of the seminar and to 
themselves about three months in the future. 
The first part of the letter should be about retro-
spective questions, such as „this surprised me in 
the workshop“ or „this particularly moved me“. 
The second part of the letter should be about 
what follows from this for the future. 

Questions such as „I would like to continue 
working on this“, „I would like to implement 
this in my field of work“ or „I would like to 
exchange ideas with xy people in order to realise 
my goals“ can be relevant here. 

Then the participants have 25 minutes to write 
their letters. Optionally, the moderators can 
send the letters by post to the participants on 
an agreed date or the participants can take the 
letters with them straight away. 

Goals:
• The participants reflect on the feelings in the 
workshop
• The participants reflect on what do the parti-
cipants take out of it for the future
Time needed:
30 minutes

Material:
writing paper, pens, envelops
Method:
Circle of chairs
Preparation:
Possibilities for everyone to write

10B: Reflections

Procedure: 
In a plenary discussion, the moderators ask 
the participants to discuss two topics. Firstly, a 
retrospective topic: What surprised you during 
the workshop? Secondly, for the future:

What can you take out of this workshop? What 
ideas do you have to realise the developed goals? 
What can impede their realisation? With whom 
can you work together? The moderators collect 
some key aspects on the flipchart. 

Goals:
• The participants reflect on their feelings in 
the workshop
• The participants reflect on what they take out 
of it for the future
Time needed:
45 minutes

Material:
Flipchart, flipchart marker
Method:
Circle of chairs
Preparation:
Open chair circle

• The participants reflect on their feelings in the workshop
• The participants reflect on what they will take out of the workshop

Goals of this section: 

Section 4
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11: Feedback: The five-finger method

Procedure: 
The participants are asked to give a short but 
honest (which may also implicate negative) 
feedback. It should be highlighted that an ho-
nest critique is important for the facilitators and 
supports the improvement of the workshop. For 
this purpose, there is a quick round in which 
everyone who wants to can say something about 
all five or individual finger points. The questions 
are explained using the hand image (appendix 
IV).

• Thumb: I liked that very much! What did I like 
best?
• Index finger: This you could do better! What 
should you pay attention to?
• Middle finger: I didn‘t like that very much! 
What needs to be improved?
• Ring finger: I‘ll take that with me! What did I 
get the most out of?
• Little finger: That came up short! What should 
be given more importance next time?

The moderators note the points down. 

Goals:
• The participants can critique or appreciate 
the workshop
• The moderators can improve it for the next 
time
Time needed:
20 minutes

Material:
flipchart, image of hand (copy from appendix 
IV or just painted on a sheet of paper)
Method:
Circle of chairs
Preparation:
Open chair circle

Ring finger 
I‘ll take that with me!

Little finger 
That came up short!

Middle finger 
I didn‘t like that very much! 

Index finger 
This you could do better! 

Thumb
I liked that very much! 
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Exercises
Warm ups

Run circles

Movement-centred warm-up where participants 
have the task of running in a circle (or figure 
eight) around other participants.

Note on implementation: 
As with all movement-oriented warm-ups, it is 
important to ensure that participants with limi-
ted mobility are not excluded or humiliated.

Procedure: 
Each person chooses – without revealing it – 
another person. After the start signal, they have 
to run one or more circles around this person. 

Since all participants are given the same task, 
this is more difficult than expected because 
everyone is constantly moving. When someone 
has made it, he/she raises his/her arms or jumps 
in the air and shouts „hurray“ or something si-
milar (preferably something absurd like „straw-
berry pie“).

Variation: 
To increase the level of difficulty, the partici-
pants can be asked to choose two people around 
whom they should run one or more figure 
eights.

Goals:
• „Waking up“
• Have fun
• Activate through movement
Time needed:
5–10 minutes

Material:
Music if necessary
Group size:
Any
Space:
A large space, preferably outside

Greet each other

Procedure: 
Everyone moves freely around the room. At the 
announcement of the game leader, the players 
greet each other when they meet. They start 
with a simple nod or a wave. Then they move 

on to shaking hands and finally to an exuberant 
hug. Other greetings given by the game leader 
are, for example, a polite curtsy, a fist salute, a 
foot salute or a nose kiss.

Goals:
• „Waking up“
• “Breaking the ice”
• Have fun
• Activate through movement
Time needed:
5–10 minutes

Material:
none
Group size:
Any
Space:
A large space, preferably outside

The wind blows for all who...

A relaxed start to the project day and getting to 
know the participants. This exercise is also sui-
table for groups that already know each other.

Procedure: 
A circle of chairs is set up with one chair less 
than the number of participants. All but one 
person sits on a chair, the person who is left 
stands in the middle – their goal is to get a seat. 
In order to get a seat, the participant in the 
middle completes the beginning of the senten-
ce „The wind blows for all those who ...“, e.g. 
with „... like to go swimming“. All those who to 
whom that statement applies have to stand up 
and look for a new place. During this change, 
the person in the middle also tries to occupy a 
vacant chair. The person who cannot find a free 
chair stands in the middle and completes the 
sentence next.
The statements should not refer to external cha-
racteristics, but can concern the following areas: 
Hobbies, favourite food, characteristics or simi-
lar. The team members should play along and 

are welcome to go into the middle first. If the 
participants are younger, make sure that there is 
no (too much) jostling for position.

(Possible) evaluation: 
• How was the exercise for you?
• What was interesting?
Variation: 
This exercise can be varied by using e.g. 4 fruit 
names. The team members first assign one of 
the 4 fruit names to each person. The person in 
the middle then calls out one of the four fruits 
and the participants change places. If there are 
multilingual participants, then for example the 
fruit types can be introduced in Polish, English, 
German, Italian, Turkish, Arabic etc. The name 
„fruit salad“ can also be called out by the per-
son in the middle. Then everyone has to change 
places.

Note: 
Findings or keywords from this exercise can be 
taken up elsewhere in the seminar if necessary.

Goals:
• Getting to know each other
• Fun, waking up
• Creating a familiar atmosphere
• Appreciation of „typical“ and „atypical“ pre-
ferences
• If necessary, introducing a topic and initi-
ating discussion (depending on the orientation 
of the questions)

Time needed:
15–30 minutes
Material:
none
Group size:
Up to 25 participants
Space:
A room with a circle of chairs
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Exercises

Country search

Procedure: 
Country names are written on folded pieces of 
paper. The participants take a piece of paper 
out of a bag or a small container. The people 
with countries from the same continent form a 
group.

Variation:
The participants whose countries were occupied 
by the same colonial power form a group:
• Laos, Vietnam, Mali, Morocco (French; for 
Morocco, Spanish is also correct).
• Namibia, New Guinea, Cameroon (German)
• Ghana, Afghanistan, Australia (British)
• Morocco, Peru, Puerto Rico, Philippines (Spa-
nish)

Material:
Folded pieces of paper
with country names

Time needed:
5 min.

Group size:
12 or more participants

Atomic game

Procedure: 
The participants walk around the room in a 
criss-cross pattern. Musical accompaniment 
is not necessary (but it doesn‘t hurt either). At 
intervals, the moderators call out a number in 
the room, whereupon all the participants come 
together as quickly as possible in groups of that 
size. As soon as everyone has found a group, 
the moderators dissolve the constellations and 
calls out the next number after a short time. The 
game ends when the desired number of groups 
has been reached (e.g. 3 or 4 for group work). 

When music is used:
The music plays while everyone moves around 
the room. After a short time, the moderator 
stops the music and calls out a number in the 
room. After the participants have gathered, the 
music is turned on again and the participants 
start moving until the next stop.

Possible active-creative variation:
The groups formed should each spontaneously 
represent something, e.g. aeroplane, locomotive, 
washing machine, animals, etc. ....

Material:
None (possibly music)

Time needed:
Any

Group size:
12 or more participants

Sweets and candies

Puzzle

Looking for sound

Procedure: 
Different coloured sweets (as many colours 
as there are groups to be formed and as many 
sweets as there are participants) or other sweets 
(e.g. Mini-Mars, Mini-Twix, Mini-Bounty) are 
offered to the participants. All those who choo-
se the same colour of candy or the same sweet 
form a group. 

Hint:
The participants should only be able to choose a 
sweet colour or a sweet for themselves if they do 
not know that this step is necessary to divide the 
group. If the participants do know, the sweets or 
candies should be hidden in a small bag so that 
the choice is random!

Procedure: 
Cut puzzles from postcards or illustrations (the 
number of postcards or illustrations depends on 
the number of groups). Each participant recei-
ves a piece of the puzzle and must find others 
with a matching piece. Together they put the 
picture together and then form a group for the 
next small group phase.

Hint:
The pictures can be thematically related to the 
seminar topic or to the content of the following 
method.

Procedure: 
Small, opaque, sealable containers (e.g. film 
canisters) are filled with different materials, e.g. 
sand, rice, paper clips, coins, etc. The number of 
containers corresponds to the number of parti-
cipants. The number of containers corresponds 
to the number of participants. If groups of 4 
are to be formed, for example, the same sounds 
must be present 4 times (e.g. 4 containers with 

rice, 4 containers with sand, etc.). By rattling 
and listening, the participants find the contai-
ners that make the same sounds and form a 
group.

Important:
The contents of the containers must not be
seen, i.e. the participants must not open the 
containers!

Material:
Various sweets (according to 
number of participants and 
desired small group size)

Time needed:
5 min.

Group size:
9 or more participants

Material:
cut-up postcards or
illustrations

Time needed:
until the puzzles are put
together

Group size:
9 or more participants

Material:
Sealable containers (e.g. film 
canisters) with different
contents, quantity according
to the number of participants

Time needed:
5 min.

Group size:
9 or more participants

[all from “Bildungsbausteine gegen antimuslimischen Rassismus“]

Building of small groups
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Make your notes
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